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Abstract: In the last 25 years, the Hungarian higher education went through an enormous 
change. In the process the trend of education has changed from an elite training to the so 
called “mass production” of people with bachelor degree.  
Every corporation demands some kind of degree from their applicants, because of this most 
of the young adults study in higher education. While in the nineties students tended to have 
intrinsic motivation, nowadays they only have external motivation. Previous researches 
among the students of Keleti Faculty of Business and Management at Óbuda University 
showed that more than half of the them don’t know what they want to achieve in their life or 
after their graduation. 
Unfortunately, most of them don’t know how to deal with their “freedom” and have to learn 
the hole curriculum at the end of the semester. The purpose of this research is to prove how 
the frequency of assessment – changing from two a semester to a weekly regularity - 
influences those “wandering” students’ performance based on data gathered over the years 
among hundreds of students. 
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1 Introduction 
In line with the CźDźŻOP  report knowleďe is to determine the ̋uture wealth and 
wellbeiň ő societies (CźDźŻOP). Public educationĽ includiň hǐher education 
has a stratěic role in the development and economic ̌rowth ő the countries 
(CsiszárikľKocsir et alĽ β00řa). The educational system is responsible ̋or 
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trans̋erriň and developiň competenciesĽ which are very important on the labour 
market (CsiszárikľKocsir et alĽ β00řb; BorzánĽ β010). Postľsecondary education is 
promoted all over the world. ConsequentlyĽ the number ő students in hǐher 
education and those on the labour market with hǐher educational děree is ever 
̌rowiňĽ althoǔh in the recent two years this ̌rowth has slowed down in Huňary. 
Un̋ortunatelyĽ the increase ő the educational niveau ő the population has not been 
accompanied by a drastic increase in employment rate (LazányiĽ β01Ő). 
ŻurthermoreĽ the relative unemployment ő those with hǐher education has even 
worsened in the β1st Century (KSHĽ β01γ). The possible explanation ő this 
contradiction is that the skills and competences ő̋ered by those with hǐher than 
secondary education do not match with the demand ő the prospective employers 
(LazányiĽ β01γ). Another probable justi̋ication mǐht lie in the ever decreasiň 
level ő knowleďe ő those with tertiary education. On the basis ő the Huňarian 
Statistical Ő̋ice’s data the number ő those completiň their tertiary education on 
schedule decreases year by yearĽ even thoǔhĽ as presented aboveĽ the number ő 
new students enrolled is still increasiň (KSHĽ β01Ő). AccordiňlyĽ the increase in 
quantity is accompanied by a decrease in quality ő students in hǐher education. 
The number ő students enrolled in some kind ő hǐher educational institution 
between 1řř0 and β010 has been around ř1ő thousandĽ but only 6ő% ő them 
(approximately őřő thousand) manǎed to ̌raduate between 1řřγ and β01γ. 
The main question isĽ are the students in hǐher education lackiň such 
competencies that those enrolled had in tertiary education in the previous decades. 
Previous research showed (SzikoraĽ β011a) that in tertiary education only a small 
percentǎe ő students really sees the point ő studyiň. Around 60% ő them only 
knows that they want to be in a hǐher educational institutionĽ but when asked about 
what the reason behind their decision isĽ they do not know the answer. Another β0% 
enrolledĽ because some kind ő external ̋orceĽ such as their parents or employersĽ 
̋orced them to enroll. A ̋ew studentsĽ only ő% ő all ő them wish to build and 
utilise social connections and networksĽ and only 1ő% ő them is really williň to 
study and develop their skills. Another research (SzikoraĽ β011b) showed that only 
γ0% ő ̋emale and γŐ% ő male students are dedicatedĽ or eǎer to be involved in 
somethiň other than studyiňĽ within the bounds ő their HźI. There̋oreĽ the 
majority ő the students in hǐher education in is not motivated enoǔh to ̌ather 
new skills and competenciesĽ but they wish to proloň their care̋ree li̋e styleĽ like 
be̋ore. 
Accordiň to thisĽ hǐher educational institutions should reconsider their approach 
on education and per̋ormance measurement and create a system that matches the 
characteristics ő the new ̌eneration ő  
students (Szikora β01ő). 
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2 Theoretical background 
To understand the students’ behaviorĽ we have to care̋ully look into what motivates 
them every day to attend their coursesĽ and whether they are motivated at all? 
Students’ motivation is especially important duriň the university years because this 
phase also represents the last ̋ormal education many students receive be̋ore 
competiň ̋or work. Duriň these years spent in hǐher education their sole purpose 
could be to develop their abilities and match them with speci̋ic needs ő the labour 
market. Żor this reasonĽ education and aloň these lines motivation ő students 
duriň these years is ő particular importance (BrewerĽ β00ő). 
A lot ő people ̌et enoǔh satis̋action ̋rom their work and take ̌reat pride in it. 
HoweverĽ it seems students in hǐher education just do not seem to be motivated at 
school. Most ő them simply see it as a nuisance and only study to survive and not 
to drop out ő university. The reason behind such behaviour is motivationĽ or in this 
case the lack ő it (A̋zal et alĽ β010). 
It is a wellľknown ̋act that almost nothiň can be learned unless students are 
motivated on a consistent basis (Williams – WilliamsĽ β010). In order ̋or teachers 
to be able to create a drive ̋or learniň they must be well trainedĽ to be capable ő 
monitoriň the whole educational process and dedicated enoǔh to be responsive to 
their students (PalmerĽ β007).  
 

żraph 1. 
 The ratio ő those with hǐher than secondary education within various ǎe ̌roups 

Source: KSHĽ β016 
 
The notion ő motivation has been studied by manǎement theorists and social 
psycholǒists ̋or ǎesĽ in an attempt to identi̋y success̋ul approaches to 
manǎement. Motivation is a theoretical construction representiň the reason ̋or 
individual needsĽ desires and actions. In line with thisĽ a motive is what makes an 
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individual to act in a certain wayĽ or at least develop an inclination ̋or that speci̋ic 
behaviour (PardeeĽ 1řř0). Motivation theories can be classi̋ied in a number ő 
waysĽ like Natural vs. Rational; Content based vs. Process based; or Intrinsic vs. 
źxtrinsic. 
Doǔlas Mcżrěor’s (1ř60) theory ő X and Y type employees is a content based 
approach that incorporates both natural and rationalĽ intrinsic and extrinsic motives. 
This theory introduces two di̋̋erent way ő work̋orce motivation used in an 
ořanizational settiň. Accordiň to McżrěorĽ when employees like their work 
and jobĽ and are williň to take responsibility their leaders do not necessarily 
supervise their subordinates ̋or e̋̋ective per̋ormance. There̋oreĽ such (Y type) 
employees’ leaders should ̌rant them independenceĽ hǐher responsibility ̋or work 
and opportunities ̋or sel̋ľactualisation. In this kind ő systemĽ created ̋or Y type 
subordinatesĽ when provided with enoǔh resourcesĽ trust and the rǐht 
ořanizational circumstances employees will strive to work wellĽ and their interests 
will be the same as the ořanization’s. 
This kind ő approach is what most hǐher educational institutions are usiň 
currently (BorzánĽ β00ő). Typical university teachiň structure incorporates lectures 
and seminarsĽ where students are introduced to both theoretical and practical 
knowleďe. In order to support students’ work (in this case their study)Ľ universities 
should provide optimal conditionsĽ such as classroomsĽ beamers and computersĽ 
librariesĽ labsĽ study halls. In returnĽ students are responsible ̋or their per̋ormance 
and knowleďe acquisition. Althoǔh this would be expectedĽ as it seemsĽ this 
system does not ̋unction properly. This mǐht be because ő the ̋alse assumptions 
about the students’ behaviour and motivation. To keep on usiň the introduced 
terminolǒy ő McżrěorĽ there is a hǐh possibility that students in hǐher 
education are not type Y.  
Those who dislike or are not satis̋ied with their work and hence are inherently lazyĽ 
are di̋̋erent ̋rom those Y type people. Mcżrěor labelled them as X typesĽ thus to 
be productiveĽ they require objectivesĽ they have to rely on the threat ő punishment 
to increase their inclination towards collaboration. 
In line with thisĽ the Huňarian students should be rěarded as X type peopleĽ when 
they are at a hǐher educational institution ő̋icially to increase their knowleďe and 
develop their skills. They perceive their student status as a necessityĽ somethiň 
they have to bear withĽ in order to receive some extrinsic motivationĽ like pocketľ
money ̋rom parentsĽ or an appointment to a hǐher position in case ő employees. 
“In this case there should be somethiň (or someone) in the ořanizationĽ ̋or 
example in a HźIĽ that makes them to do their jobĽ study and prepare ̋ or the lectures. 
HoweverĽ this external motivation that is necessary ̋or X type people are not 
prevalent in most HźI.” (SzikoraĽ β01őa) 
The manǎement styleĽ likewise the teachiň style ő university teachersĽ are 
heavily in̋luenced by the belie̋s and assumptions about what motivates those they 
have to lead or teach: teachers think that i̋ students detest studyiňĽ they will tend 
toward an authoritarian style ő teachiň with normal lectures and tǐht control. On 
the other handĽ i̋ they assume their students like to study ̋or their own sake and 
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take pride in itĽ then they will tend to adopt a more participative approach with 
conversations and joint projects (JordanĽ β00Ř). All in allĽ a major chaňe is needed 
in the ořanization’s processes i̋ they want to increase the niveau and e̋̋ectiveness 
ő their study prǒrams when the number ő X type students enrolled is increasiň. 
There̋oreĽ the aim ő this treatise is to identi̋y the ̌roup ő students who attend 
hǐher educational institutions at Óbuda UniversityĽ and appear to be X typesĽ and 
provide a solution ̋or their lack ő motivation ̋or studyiň. 

3 The first round of the research 
“Di̋̋erent aspects have to be taken into consideration while creatiň di̋̋erent 
analysisĽ which can be described by ̌roupiň ő di̋̋erent data and in̋ormation 
received ̋ rom the connection to them.” (PatóĽ β01Ő) In order to be able to determineĽ 
whether the majority ő the students really beloňs to the X type ő peopleĽ a 7 years 
loň experiment has been introduced to test the reaction ő participatiň students on 
continuous assessment. 
A subjectĽ called “Vállalaťazdasá̌tan” (Business źconomics) has been involved 
in this testĽ where usually more than ő0% ő the students ̋ailed to ̌et a ̌rade at the 
end ő the semester. This subject was assessed in two rounds. ŻirstĽ students could 
be rewarded with a sǐnatureĽ based on their per̋ormance duriň the semester. Then 
those with a sǐnature mǐht sǐn up ̋or and take the ̋inal exam (or retake it not 
more than twice in a ̌iven semester). 
In the ̋irst two years ő the test periodĽ students have been assessed only twice 
duriň the semesterĽ which is 1Ő weeks loň. Żirstly at midterm and a second test at 
the end ő the term. These assessments were the basis ő acquirable sǐnature. 
Students had to reach more than 60% in the combined score ő the two testsĽ i̋ that 
was achieved they could ̌et the sǐnature. Under such circumstances only γŐ% ő 
the students could pass the subject with at least a pass in β00ř and β010. Out ő β07 
studentsĽ only ř7 manǎed to ̌et the sǐnatureĽ but even ̋rom them βŘ ̋ailed to 
̌raduate ̋rom the course. (Żor ̋urther details see Table. 1.) 
In the third yearĽ in order to decrease the number ő those ̋ailiň the subjectĽ weakly 
written test have been introduced as the ̋ irst step ő continuous assessment. Students 
had to reach 60% on averǎe (not on each ő the tests) to deserve the sǐnature. With 
this chaňeĽ the ratio ő those who did not manǎe to ̌et a sǐnature dropped by 
ő%Ľ and in the ̋ollowiň year with another 17%. In addition to this the number ő 
those who did not manǎe to ̌et a ̌radeĽ despite (on the basis ő the 1Ő weekly and 
β lařer tests) deserviň a sǐnature ̋ell to 1 in each year (third to ̋i̋th year). At this 
pointĽ a conscious decision has been made to keep on with the weekly assessment 
ő the students ̋rom this subject. HoweverĽ a̋ter the ̋ourth yearĽ in order to reduce 
the burden ő the continuous assessment has put on the teachers the written test have 
been substituted with online tests (SzikoraĽ β01őb)Ľ where students immediately 
a̋ter their test could ̌et a ̋eedľback on their current level ő knowleďe. The main 
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point in in̋ormiň them in an instantĽ was to make them work harder ̋or the comiň 
test throǔh makiň them realiseĽ i̋ their previous per̋ormance was not enoǔh to 
reach the 60% ő the tests’ averǎe at the end ő the semester. 
The online testiň system’s help has been proved to be success̋ul so ̋arĽ the ratio 
ő students ̌ettiň sǐnature could ̋urther be increased. More than 70% ő the 
students were able to meet the 60% requirement and the only 11 ő the ββ6 them 
̋ailed to ̌et a ̌rade in the last three years. This is a 1γ% increase even compared 
to the results ő the weekly paperľbased tests on the averǎe. AlthoǔhĽ the last 
year’s results were worse than the previous ̋ew years’ in terms ő ̋ailure on the 
semester’s ̋inal test. The summary ő the results is presented belowĽ in table 1. 
 

 β00ř β010 β011 β01β β01γ β01Ő β01ő 
β tests per semester Paperľbased 

continuous 
assessment 

Online continuous assessment 

Number ő 
students 11ő řβ Řγ 6ő őγ 6γ 110 

Could ̌et 
sǐnature ő6 Ő1 Őγ Őő γř ŐŘ Řő 

Could not ̌et 
sǐnature őř ő1 Ő0 β0 1Ő 1ő βő 

Żailiň ̌rade 
(1) βγ ő 1 0 1 β Ř 

Sű̋icient (β) Ř ő 1Ő 10 1β βő γŘ 
Moderate (γ) 10 1Ř 11 1Ő 16 1β β1 

żood (Ő) Ř 7 1β 16 1β ő 11 
źxcellent (ő) 10 ő Ř ő 1 7 7 
Not ̋ailiň 

students γ6 γő Őő Őő Ő1 Őř 77 

Ratio ő 
students did 
not ̋ail (%) 

γ1% γŘ% őŐ% 6ř% 77% 7Ř% 70% 

Ratio ő 
students 
̌ettiň 

sǐnature (%) 

Őř% Őő% őβ% 6ř% 7Ő% 76% 77% 

Table 1 
Results ő the 7 years loň experiment on assessment and student per̋ormance 

Source: Own data 
 
To sum the results upĽ as it is clearly visible ̋rom aboveĽ the continuous assessment 
manǎed by the online system’s direct ̋eedľback possibly increased the e̋̋iciency 
ő the continuous assessment ̋urther. 
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The meaniň ő this isĽ when students ̋aciň a system operatiň on Mcżrěor’s X 
type’s assumptionsĽ their per̋ormance is ̋ar better than in a systemĽ where 
evaluation ő per̋ormance is not continuous and they should study rěularly and 
develop their skills ̋or their own sake. It is an important questionĽ whether this data 
collected ̋rom only one subject is enoǔh to measure the students’ real 
per̋ormanceĽ and is it a solid proő that students are beiň X type ő people rather 
than Y types. Whether they are aware ő the ̋act ő their X type behaviour or notĽ it 
is up to ̋urther investǐationĽ as well as with this mentality they provoke 
correspondiň behaviour ̋rom their teachers. This paper also describes this matter 
̋rom another perspectiveĽ which mǐht be the possible reason behind this passive 
attitude ő the students’. 

4 The second round of the research 
The previous research showed an interestiň result. Between β01γ and β01Ő the 
number ő students passiň the subject did not increase sǐni̋icantly and was 
stǎnant. In the last yearĽ as it was stated aboveĽ the ration even decreased. 
There̋oreĽ it was time ̋or a di̋̋erent type ő investǐation that inspected the 
students’ motives in studyiň. This research has been initiated in Żebruary β01ő 
amoň students ő Business źconomicsĽ and continued in March β016 includiň 
students ̋rom a subject called Ořanisational Behaviour in Practice. The research 
is not accurate rěardiň the ratio ő students which subject they were attendiňĽ 
because it has not been asked in the questionnaire. The response rate was hǐh due 
to the questionnaire has been ̋illed duriň the seminarsĽ it was over ř0% (N=βő6). 
γŐ% ő students were male (N=Ř7) and 66% were ̋emale (N=16ř). Their ǎe 
distribution ő participants ő the research is displayed on żraph β. 
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żraph β 
Ǎe distribution ő respondents 

Source: Own data 

Accordiň to their motivation it was surprisiň to see that the ̋irst reason ̋or them 
̋or beiň at the university – ̋rom ratiň ̋amilyĽ workplace expectation; wantiň to 
know more; networkiň purpose; and still not know what to do – was networkiň 
as the most important. Un̋ortunatelyĽ more than γ0% (N=Řγ) ő the students 
answered that it is true or partly true that they do not know what they wanted ̋rom 
li̋e and they were attendiň university without any ̌oal. (Żor ̋urther details see 
żraph γ.) 

1Řľ
1ř

β0ľ
β1

ββľ
βγ

βγ+



Management, Enterprise and Benchmarking in the 21st Century 
BudapestĽ β017 

 

Ő6ř 

 

żraph γ. 
Motives ő students ̋or attendiň HźI 

Source: Own data 

żraph Ő 
Cumulative averǎe ő respondents 

Source: Own data 

Their averǎe (cumulative averǎe calculated ̋rom every ̌rade ő every semester 
prior to the one the research has been made) was in accordance with their (lack ő) 
interestĽ it was γĽő. Slǐhtly more than Őő% ő the students’ had an averǎe worse 
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than γĽő. ŻortunatelyĽ there were around Ő% (N=10) who were above ŐĽőĽ meaniň 
that they took their studies seriously. Żor additional detailsĽ see żraph Ő. 
Un̋ortunatelyĽ i̋ we look at their scienti̋ic and social activitiesĽ the picture is more 
disappointiň. Only Ř ő them has been involved in one or more scienti̋ic research 
in the universityĽ and β0 ő them in any kind ő social taskĽ such as advocacy or 
representation. HoweverĽ in line with their motivation displayed on żraph γĽ a 
relative bǐ portion (Őβ%) ő them planned to be in a researchĽ and a smaller one 
(ř%) in student advocacy or representation in the ̋uture. 

żraph ő. 
The respondents’ per̋ormance on the ̋irst Ő tests 

Source: Own data 

The students were also very diverse when it came to their per̋ormance on the 
weekly tests based on the ̋irst Ő weeks’ data in both semester (żraph ő). More than 
hal̋ ő them could not per̋orm above ő0%Ľ which is the minimum level ̋or the 
sǐnature on the ̋irst Ő tests. What is moreĽ a sǐni̋icant number ő students in the 
research (17Ľő%) did not manǎe to per̋orm on their test above βř%Ľ to be precise 
it was Őő students. The reason ̋or this un̋ortunate ̋act mǐht be ̋ound in the 
con̋ession ő the students attendiň these subjectsĽ on whether they were 
continuously studyiň ̋or the weekly tests. Ő1% (N=106) ő them did answer 
honestly – owiň to the anonym nature ő the research – that he/she did not prepare 
̋or the tests on a weekly basis. 
In order to testĽ whether the students are able and williň to re̋lect on their studyiň 
habitsĽ there was a question that askedĽ what would be their per̋ormance without 
the weekly assessment. InterestiňlyĽ Ő0% ő the students realised that the 
continuous assessment helped them in improviň their level ő knowleďe and their 
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per̋ormance (żraph 6). In addition to thisĽ i̋ only the ̋irst years is taken into 
considerationĽ this ratio was at ő0%. 

żraph 6. 
Respondents’ opinion ő their potential per̋ormance without continuous assessment 

Source: Own data 

The same conclusion can be drawnĽ i̋ we rěard their opinion on how many tests 
and assessments there should be in a semester in the two subjects ̋or the best result. 
The majority ő them pre̋erred the weekly tests (Ő7%)Ľ and surprisiňly the second 
most ̋avoured answerĽ which was that they should write Ő tests in a semesterĽ was 
also picked by quite many people. 

5 Conclusions 
As it is well illustrated by the previous two researches introduced shortly in this 
articleĽ students are rather X type people. Most ő them do not possess intrinsic 
motivation ̋or studyiňĽ and requires the external motivation. The majority does not 
even know why they attend hǐher educationĽ or they only do it because ő some 
kind ő expectation ő their ̋amily or employer. Their per̋ormance is betterĽ when 
assessed continuously. 
InterestiňlyĽ they are able to view themselves as students without interests and 
motivationsĽ moreoverĽ they are aware ő the ̋act that without continuous 
assessment they would per̋orm more poorlyĽ or even ̋ailĽ because ő ̋ailed 
preparation ̋or classes. This meansĽ even those who possess characteristics ő the 
Y type are happyĽ when beiň ̋orced to study more ̋requently and do not ask ̋or 
more responsibility in relation to their studies. NaturallyĽ there are exceptions. 
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Present paper hǐhlǐhts the ̋act that althoǔh hǐher education is aimed at sel̋ľ
motivatedĽ youň adults and not underǎe youňstersĽ the prevalence ő an outer 
̋orce is un̋ortunately necessary at Óbuda University and probably other hǐher 
educational institutions. That is whyĽ the system and the methodolǒy ő teachiň 
and appraisal has to be modi̋iedĽ in order to meet the demands ő the new ̌ eneration 
ő students. 
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ManǎementĽ β01Ő.Ľ γ(1ľ1) p. Ő6ľőβ. 

[6] KSHĽ A társadalmi Haladás Mutatószámrendszere. Központi Statisztikai 
HivatalĽ http://www.ksh.hu/thm/tablak.htmlĽ β01γ. 

[7] LazányiĽ K. Mi áll a munkaerĘľpiaci kereslet és kínálat 
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źconomicsĽ Journal L’Association 1ř01 “SźPIKź”Ľ β01ŐĽ ŐĽ p. 6γľ6Ř. 

[β0] SzikoraĽ P.Ľ Alternative Computer Based Testiň SystemĽ Practice and 
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